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LEARNING OBJECTIVES 

Students will be able to locate four countries on a map; compare  
their strengths and challenges; discuss their legacies of colonialism;  

and analyze data about gender inequality in these nations.
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was filmed.
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OVERVIEw

RESOURCES

• Computer, projector, and screen,  
or whiteboard and dry erase markers

• Wall maps, atlas, or internet and devices  
to access maps

• Lesson handouts (1a, 1b, 1c, 1d)

KEY CONCEPTS 

colonialism – the policy or practice of  
acquiring full or partial political control over 
another country, occupying it with settlers,  
and exploiting it economically.

independence – the state in which a country  
exercises self-government over its territory.

postcolonial – refers to the time period after  
the end of colonial rule.

Female genital mutilation (FGM) or cutting –  
the practice, traditional in some cultures, of  
partially or totally removing the external genitalia 
of girls and young women for nonmedical reasons. 
It is illegal in many countries.

sex trafficking – the illegal business of recruiting, 
harboring, transporting, obtaining, or providing a 
person, especially a minor, for the purpose of sex.

domestic violence – a pattern of abusive  
behavior in any relationship that is used by one 
partner to gain or maintain power and control 
over another intimate partner. Domestic violence 
can be physical, sexual, emotional, economic,  
or psychological actions or threats of actions  
that influence another person.

extreme poverty – condition characterized by 
severe deprivation of basic human needs, includ-
ing food, safe drinking water, sanitation facilities, 
health, shelter, education and information.

QUESTIONS

How are the histories and experiences of  
people in developing, post-colonial nations  
both similar and different?

What challenges do post-colonial societies share?

What common challenges do women face
in different nations?

TAKEAWAYS

Developing nations with histories of colonialism often have  
economic issues related to exploitation of human and natural  
resources by former colonizers, dependence upon former colonizers, 
and/or reliance on a very limited economic production model.

These nations also often have social hierarchies and inequalities  
that were made worse, or even created, by colonial powers.

Patriarchal systems in these nations often marginalize women  
socially, culturally, politically, and economically.

In this lesson, students gain basic knowledge about four nations featured in Little Stones: Kenya, Senegal, 
Brazil, and India. In doing so, they will analyze each nation’s strengths, challenges, and legacies of colonialism.

LITTLE STONES EDUCATIONAL TOOLKIT
LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?
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LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?

HANDOUTS

1a – Background Knowledge note sheet
1b – Country readings (4)
1c – Country Comparisons
1d – Analyzing Gender Equity

CONTACT US

Have questions or need help with this lesson? 
Write to us at: ceder-soe@umich.edu

COMMON CORE CONNECTIONS

ccss.ela-literacy.rh.11-12.2
Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary that makes clear the relationships among 
the key details and ideas.

DURATION

2 class periods 

Assuming a class period is 56 minutes.

Use this lesson before viewing the film if you feel your 

students need basic background knowledge about  

the countries in which the documentary was filmed. 

This lesson might not be necessary if your students have 

already studied these countries.

SUGGESTIONS

Students will carry out cooperative group work, so it is helpful  
to have a plan for creating groups ahead of time.

If internet access is an issue, you can do much of this lesson  
with an atlas or world map.
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LESsoN SequEncE

OPENING ACTIVITY

1   Begin the lesson with a modified List-Group-Label activity.
Divide your class into four quadrants, and assign each quad-

rant one of the nations they will see in the film Little Stones: 
Kenya, Senegal, Brazil, or India. Then create groups of three to 
four students within each quadrant who will work together to 
brainstorm facts and details about their assigned nation.

Direct the students to work in their small groups to quickly 
list every fact or piece of information they know about the coun-
try they are assigned. Next, have them group the facts in what-
ever way seems most logical to them, and then have them label 
each group of facts (e.g. Physical Features). Let them decide 
upon their own labels. Direct the small groups in each quadrant 
to share their lists with each other and create a compiled list of 
their categories for their quadrant and nation of focus.

Have each group quickly reflect on what they know about 
their country and surface some of the key repeating ideas. Bring 
the whole class together and surface some of what is known 
about each nation by having different students share out and 
reflect on their lists. Ask students to reflect on and talk about 
what is missing . . . what do they NOT know? Also ask them to 
reflect on and talk about which countries are more familiar to 
the class as a whole.

GUIDED INQUIRY

2   Next explain to the students that they are going to watch a 
documentary film about four women artists confronting 

different forms of violence against women. Explain that the 
women are from the four countries they just discussed, and that 
they will briefly study these countries in this lesson to develop 
background knowledge. This lesson will give them a broad 
overview of each of these countries so that they understand the 
context of each of the stories a little bit better.

Pass out the Background Knowledge note sheet (1a), one  
to each student. Students will each read about one nation and 
use this sheet to take notes, although they may work in groups 
to do so. Next, using the already-existing quadrants and small 
groups from the opening activity, explain to the students that 
they will read in small groups about the country they just dis-
cussed. Explain to the students they are now in “Expert Groups” 
and their job is to become an expert in their assigned reading 
and country.

Pass out the appropriate Country readings (1b) to students 
based upon their group assignments (again, one per student 
if possible). Review the note-taking sheet with the students, 
explaining that the first row is just for the name of the nation 
they are reading about. If they are not familiar with the concept 
of colonialism, or if they need a refresher, take a moment to 
discuss this concept with them. Explain that in the second row, 
they should jot down notes about the lasting impact of colonial-
ism on the nation. The third and fourth rows are for strengths 
and challenges of each nation. Tell the students that they will 
have to make inferences—best guesses using clues in the text— 
to identify these. They will not find direct, literal answers in the 
text. If your students struggle to make text-based inferences, 
choose one section from one of the texts to read out loud and 
do a Think-Aloud to model how you would decide if a particular 
characteristic is a strength or a challenge for a nation.

INDEPENDENT PRACTICE

3 Then, direct the students to read the overview of their 
assigned nation and work together to compile their notes as 

a group. Although they can work together, each student should 
have their own sheet. Give them time to read and take notes as 
you move from group to group monitoring their progress.

4 Once the groups have completed their notes, the next 
step is to engage students in comparing across these four 

nations. There are two ways to do this. 

a. Pass out the Country Comparisons handout (1c). If you 
have time, you can jigsaw students and create new groups 
that each contain a student who read about a different 
country. These are “analysis groups” in which each student 
teaches other students about the country. They should take 
turns highlighting key details in each area about the nation 
they studied and then work together to answer the com-
parison questions at the end. Each group should turn in a 
completed table. Once the new groups have completed their 
comparisons, bring the whole class together and ask dif-
ferent groups to share their answers. Have students reflect 
upon the commonalities and differences in their thinking.

LITTLE STONES EDUCATIONAL TOOLKIT
LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?
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LESsoN SequEncE  (continued)

LITTLE STONES EDUCATIONAL TOOLKIT
LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?

b. If you don’t have the time or space for the jigsaw group-
ing, bring the class back together as a whole group after the 
initial reading exercise and project the table on the Country 
Comparisons handout (1c), or recreate it on your white-
board. Calling on students from different groups, complete 
the table as a whole class exercise. Alternatively, you can ask 
each group to write down key ideas on sticky notes and come 
place the sticky notes in a table on the whiteboard. Then, 
have the class address the comparison questions at the end 
using a Think-Pair-Share routine (students think about it, 
pair up and discuss, and share their ideas with the class), 
and then process the ideas as a whole class.

Help the students understand that colonialism left these 
nations with many challenges, including slow economic  
development after having been used for resource exploitation. 
Also stress that general social hierarchy—levels of power in 
society—has historically worked against women and marginal-
ized them. This marginalization happens in different ways, and 
they will be learning through the film about how women use 
the arts to challenge this.

5 Explain to the students that they will continue working in 
their small groups. Pass out the Analyzing Gender Equity 

handout (1d). Explain to the students that they will now ana-
lyze data from these four countries, along with data from the 
U.S., to explore the level of gender equality and make some 
generalizations about this topic. Explain that gender equality 
has to do with the different opportunities and rights that men 
and women get simply because of their gender. With the whole 
class, quickly review variables in the data table and explain any 
that the students do not seem to understand.

Direct each group to answer questions #1-7 on a separate 
sheet of paper, one sheet per group. Move through the groups 
to make sure that everyone is participating. If helpful, direct 
groups to assign different questions to different group  
members. The answers to these questions can vary, but push 
students to think and support their answers with data. They 
may resist the idea that there is no one right answer (although 
there are better answers) so this might take some additional 
modeling through Think-Alouds, or maybe whole group process-
ing of a question or two.

If students struggle with question #5, you might choose to 
explore that question as a whole class. The low reporting of 
rapes and other crimes against women is common in all coun-
tries and reflects the fact that our judicial and law enforcement 
systems are patriarchal and not always sensitive to the chal-
lenges faced by women. Women also face social stigma in all 
nations (although much worse in some places) when they pub-
licly report being the victim of a crime. Explain to the students 
that this is beginning to change, albeit slowly, and that we need 
to work on this as a society.

6 When groups have worked through the data, bring the 
class together to compare their answers and explore the 

data as a whole group. Encourage students to refer back to the 
data when they make claims or share conclusions, and help to 
clarify any remaining misunderstandings.

REFLECTION

7 Use an Exit Pass to have students reflect on what they 
learned in this lesson. Use the Visible Thinking Routine,  

“I used to think . . . But now I think . . .” as the prompt. Students 
have to write a brief reflection about how this lesson changed 
their thinking about anything they learned.

ASSESSMENT

8 There is an optional extension activity at the end of  
the lesson that can be used as a project for assessment.  

Alternatively, teachers can monitor participation in groups  
and discussion and assign points, or alter the Exit Pass prompt 
to more generally capture big ideas from the lesson. (e.g. What 
common struggles do these nations face? What challenges do 
women in particular confront?) Teachers can also use the com-
pleted handouts to assess understanding.



PART ONE 

Use this sheet to take notes on what you read from your assigned country handout.

Background Knowledge
note sheet

HANDOUT 1A

LITTLE STONES EDUCATIONAL TOOLKIT
LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?

Nation

Legacy of colonialism

Strengths

Challenges

What was  
most surprising  
or interesting?

KEY CONCEPTS 

colonialism – the policy or prac-
tice of acquiring full or partial 
political control over another 
country, occupying it with settlers, 
and exploiting it economically

independence – the state in  
which a country exercises self- 
government over its territory

postcolonial – refers to the time 
period after colonial rule

female genital mutilation  
(FGM) or cutting – the practice, 
traditional in some cultures, of 
partially or totally removing the 
external genitalia of girls and 
young women for nonmedical rea-
sons. It is illegal in many countries.

sex trafficking – the illegal 
business of recruiting, harboring, 
transporting, obtaining, or provid-
ing a person, especially a minor, 
for the purpose of sex

domestic violence – a pattern of 
abusive behavior in any relation-
ship that is used by one partner 
to gain or maintain power and 
control over another intimate 
partner. Domestic violence can  
be physical, sexual, emotional, 
economic, or psychological 
actions or threats of actions that 
influence another person

extreme poverty – condition char-
acterized by severe deprivation 
of basic human needs, including 
food, safe drinking water, sani-
tation facilities, health, shelter, 
education and information



Brazil, the fifth largest country in the world in terms  

of population and land area, has extremely diverse  

geography including rivers, rainforests, highlands,  

and plateaus.

What is now known as Brazil has been home to a wide range of indige-
nous people living in small, family oriented foraging communities for at 
least 8,000 years. Their lives changed little until Portuguese colonization 
began in 1500. As the Portuguese settled there, they established planta-
tions in Brazil and brought enslaved people from Africa.

Disease and warfare decimated the population of the native peo-
ples (similar in many ways to historical patterns in the United States). 
Portugal ruled Brazil until 1822, when Brazil officially declared inde-
pendence. Brazil was still ruled as an empire by Portuguese-descended 
royalty, however, until it became a republic in 1889. A military coup in 
1964 resulted in military governments for almost 20 years, but in 1989, a 
democratic civilian leader was elected.

Although the Portuguese have been out of power for a very long 
time, the legacy of colonialism is still present in Brazil. The Portu-
guese brought Africans to Brazil as slaves for labor, and they waged war 
on indigenous people. Even today, power tends to be held by lighter 
skinned Brazilians. Black Brazilians face discrimination and less  
opportunity, and native Brazilians still living in the Amazon struggle to 
keep their lands and cultures intact. Class distinctions are often made 
on the basis of income and the color of one’s skin. Darker ethnicities 
tend to be disadvantaged, and upper classes rarely interact with lower 
classes. Women are generally employed in lower-paying positions such 
as teaching and nursing. Brazil also has the world’s largest Roman  
Catholic population, which is a result of the Portuguese occupation. 
Families are extremely important in Brazilian culture, and they tend to 
be large and close-knit.

In terms of Gross Domestic Product, Brazil has the world’s ninth  
largest economy—since the 1990s, the country has been working 
towards achieving fiscal sustainability, and liberalizing and opening the 
economy. Despite the economic growth, poverty is a pressing issue in 
Brazil, particularly in rural areas as well as the favelas, poor urban com-
munities that surround the larger cities. Violence and crime are major 
issues in the favelas, and many young people struggle to obtain a good 
education in the poorer communities. At the same time, because of 

In your groups, read the text below and then use what you learned to  
complete your Background Knowledge note sheet.
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Brazil’s success in technological and scientific development, it has been 
favorable to foreign direct investment. The country’s agricultural sector 
has also played a significant role in its economic status, and the govern-
ment has also improved its tax and social security systems. Brazil is thus 
growing and developing as it faces the difficult challenge of ensuring 
that growth benefits all Brazilians and not just the rich.

LITTLE STONES EDUCATIONAL TOOLKIT
LESSON ONE: WHERE DO THE WOMEN IN LITTLE STONES LIVE?
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Brazil  (continued)

Graffiti art is legal in Brazil. 
Murals, like Panmela Castro’s 
(above), are found in urban 
areas throughout the country.

SOPHIA KRUZ



India is the seventh largest country by area in the world, 

and the population consists of more than 1.2 billion  

people. The country is located in southern Asia just  

above the Indian Ocean, sharing a border with Pakistan. 

India’s climate varies greatly depending on the region; 

there are deserts, glaciers, and humid tropical areas. 

From June to September, there is a monsoon season in 

which there is heavy rain and wind.

India was the birthplace of the Indus Valley Civilization around  
3,300 bce and the location of important ancient sites like Mohenjo-Daro 
and Harappa. The emperor Ashoka united most of today’s India in the 
5th century, and he converted to Buddhism and helped spread that  
religion to other regions. Under the Maurya Empire, around 300 bce, 
Hinduism became the primary religion. In the 17th century, European 
powers began to push into India, and the British East India Company 
gained control over much territory in the 19th century. There was an 
attempt to rebel against the company that was defeated, and India was 
officially, and forcibly, made part of the British Empire in 1858. Resis-
tance to British rule continued however, notably led by Mahatma Gandhi 
in the 1940s, and the British were forced out in 1947 when India finally 
achieved independence.

The cultural impact of British colonialism is still felt, primarily in the 
dominance of English as the main common language. The emphasis on 
education in English in India has in effect created a large labor pool of 
English speaking workers who don’t need to be paid as much as workers 
in Great Britain and the US. Regional languages are being neglected, and 
some culture is being lost.

The government is a parliamentary democratic republic; the federal 
government consists of the executive, legislative, and judicial branches. 
India’s social structure is based on the antiquated caste system, a social 
hierarchy in which people were divided into four groups. The caste 
system was, and still is in some ways, a powerful aspect of Indian culture 
that determined every part of a person’s life, including social interactions 
and career opportunities. Caste-based discrimination is now illegal, but 
the effects still persist. Although it is no longer blatantly present in edu-
cation and jobs, it still has a significant influence in politics, as well as 

In your groups, read the text below and then use what you learned to  
complete your Background Knowledge note sheet.
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marriage. Like most cultures, Indian families have been predominantly 
patriarchal from the start, which still impacts familial structure and 
cultural norms today. Violence against women in many forms is a major 
issue in the nation, and domestic violence, labor exploitation, rape and 
sex-trafficking are societal problems.

Throughout the late 1800s, technology developed rapidly and agricul-
ture became commercialized, yet there were many economic problems 
that caused large-scale famines and a lack of industrial employment. 
However, today the economy of India is one of the largest in the world 
in terms of the amount of goods and services produced. The country is 
classified as a newly industrialized country with an average growth rate of 
approximately 7% over the last two decades. Although the country’s econ-
omy grew quickly, poverty still persists in both urban and rural areas, 
as well as violence related to religion and caste. However, because India 
has a large population of young people, the economy has a great deal of 
potential for long-term growth.

LITTLE STONES EDUCATIONAL TOOLKIT
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Senior Dance Movement 
Therapy Practitioner Jhulan 
Mondal leads a group dance 
at Kolkata Sanved’s 10th 
Anniversary Celebration.
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Kenya is a nation on the eastern coast of central Africa, 

located directly along the Equator. The physical  

geography of Kenya is diverse and includes everything 

from snowy mountains to dense rainforest.

Early in the human history of Kenya, bands of hunter-gatherers moved 
through the land living off of the wide range of plants and animals there. 
Around 2,000 bce, new groups of pastoral nomads (herders) moved into 
the region and began living there. With a central, coastal location on the 
continent, many groups of people came to Kenya over time including 
Arab traders who sailed down the east African coastline. Some of these 
merchants settled there and began to intermarry with people already 
living there, and the Swahili culture developed as a result.

Kenya was colonized by the Portuguese in the 16th century, but was 
then controlled by the Imam of Oman during the 17th century. Late in 
the 19th century, the British took control and formed the East African 
Protectorate in 1896. They opened the best lands in Kenya to white 
settlers, and Kenya was officially declared a British colony in 1920. The 
British used force and violence to keep control, and African Kenyans 
were not allowed to participate in government until 1944. 

Resistance to colonialism led many Kenyans of different backgrounds 
to join together in 1942 and take a secret oath to fight for independence 
against the British. This came to be known as the Mau Mau movement 
and emerged into open rebellion in 1952. The British ruled Kenya under 
a state of emergency from 1952 to 1959, jailing and killing many Ken-
yans in an effort to stop the rebellion. Jomo Kenyatta, a national leader, 
was accused of being a Mau Mau leader and jailed in 1952. Kenyans 
eventually won the right to vote and participate politically by 1954, and 
in 1957, they had achieved the goal of winning seats in the Legislation. 
With support from many Kenyans, and as the British began losing con-
trol of the country, Kenyatta was released in 1962 and became the Prime 
Minister of Kenya. Kenya officially earned its independence in 1963.

As a result of the colonial policies that treated Kenya as an economic 
resource for the British Empire, Kenya’s economy is still rather limited 
in focus. A few primary products like coffee, tea, and flowers—encour-
aged early on by the British—still dominate the economy. Other import-
ant industries in Kenya today include: forestry and fishing, mining and 
minerals, industrial manufacturing, energy, tourism and financial ser-
vices. Land ownership is also not widespread as a result of colonialism, 

In your groups, read the text below and then use what you learned to  
complete your Background Knowledge note sheet.
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with large tracts of land still controlled by international corporations. 
Women in Kenya play a very important role in agriculture and produce 
most of the food, yet nevertheless earn far less income than men and 
have less access to education. 

Politically, Kenya still suffers from periods of ethnic conflict, a prod-
uct of the artificial border created by Britain that lumped different tribal 
groups into the same territories, and then often gave one group power 
over the other. In 2007, political conflict around an election combined 
with ethnic suspicions to create a period of violence in which over 1,000 
people were killed and over 300,000 were left homeless.

Overall, since independence, Kenya has experienced periods of 
growth and stability as well as violence and decline. The population of 
Kenya today is 45 million and includes a range of ethnic and cultural 
groups. Despite periods of conflict and widespread poverty, the econ-
omy of Kenya is developing fast. Many are optimistic about its future.

Jane Naisimoi, founder of 
the women’s jewelry co-op 
Olonana Women’s Group, 
and her mother practice 
traditional Maasai beading 
outside of Jane’s home in the 
Kona Baridi district of Kenya.
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Senegal is a nation on the Western coast of Africa,  

covered in rolling sandy plains and foothills. It has been 

inhabited since the Paleolithic era. Organized kingdoms 

developed there in the seventh century, and areas of the 

country were under the influence of regional powers like 

the Jolof Empire at different times.

In the 1600s, the Dutch West India Company, the French, and the  
British all competed for control of Senegalese land. Eventually, by 
the 19th century (1800s) Senegal came under French control, despite 
local resistance to colonialism. Under this colonization, Senegal was a 
strategic area for the slave trade and was used as a base for ships taking 
enslaved Africans to the Americas.

In 1959, Senegal peacefully obtained independence from France as 
part of the Mali Federation. The federation quickly collapsed and Senegal 
became an independent republic in 1960. Since then, it has been one 
of the more stable nations in Africa. There are several different ethnic 
groups in Senegal, but there is little tension between them as they have 
many shared customs.

Traditionally, Senegalese society is based on community and confor-
mity to social norms, with the elder members of society being revered 
and holding large amounts of power and influence. Women in Senegal 
play a very important role in household and agricultural work, and cur-
rently make up less than 10% of the formal work force (work that is offi-
cially recognized, relatively secure, and often taxed). They do work and 
produce, but in “informal” jobs that receive little or no pay and offer no 
benefits or job security. Women generally face a number of struggles with 
respect to their social status, and female genital mutilation is practiced 
widely in some areas and among some ethnic groups.

As Senegal is mostly rural and has limited natural resources, the Sene-
galese economy is focused on fish, phosphates, groundnuts, tourism and 
services. However, the agricultural sector of Senegal is extremely vulner-
able to changes in weather and rainfall, as well as to changes in world 
commodity prices. Additionally, Senegal has a highly developed tourism 
industry which brings in some economic benefit.

The way in which France left Senegal allowed France to continue to 
have a major influence there, and Senegal still depends economically on 
France. France is Senegal’s most important trading partner and provides 

In your groups, read the text below and then use what you learned to  
complete your Background Knowledge note sheet.
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large amounts of foreign aid to support the nation. Development has 
been slow overall, with infrastructure like the road system still being 
vastly underdeveloped.

However, innovations in agriculture and a growing emphasis on 
improving the infrastructure provide some hope for faster development. 
The French language has actually helped unite different ethnic groups  
by providing a common language and some shared history of resistance 
and a common Senegalese identity. Today, Senegal is one of the most  
stable African democracies and has a history of international peace-
keeping and regional mediation. It has a lively political scene, with 
parties competing across ethnic, religious, and ideological lines, and 
has one of the most unrestricted press climates in the region. However, 
poverty persists, and economic growth is well below the rates necessary 
for significant poverty reduction.
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farm and travel by foot, bike, 
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PART TWO 

Use this sheet to take notes on what you read from your assigned country handout.

Country Comparisons

HANDOUT 1C
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Nation Legacy of Colonialism Strengths Challenges What was surprising 
or interesting?

Brazil

India

Kenya

Senegal

What challenges do all of these post-colonial societies share?

What common challenges do women face in these different nations?



Statistic Brazil India Kenya United States

Adult mortality rate, female (per 1,000 people) 97 158 250 76

Adult mortality rate, male (per 1,000 people) 197 239 299 128

Gross national income (GNI) per capita (2011 PPP$) 15,175 5,497 2,761 52,946

Adolescent birth rate (births per 1,000 women ages 15-19) 70.8 32.8 93.6 31

Estimated GNI per capita, female (2011 PPP$) 11,393 2,115 2,255 43,053

Estimated GNI per capita, male (2011 PPP$) 19,083 8,656 3,270 63,157

Labor force participation rate, female (% ages 15+) 59.4 27 62.2 56.3

Labor force participation rate, male (% ages 15+) 80.8 79.9 72.4 68.9

Maternal mortality ratio (deaths per 100,000 live births) 69 190 400 28

Mean years of schooling, female (years) 7.8 3.6 5.9 13

Mean years of schooling, male (years) 7.5 7.2 7.3 12.9

Share of seats in parliament (% held by women) 9.6 12.2 20.8 19.4

Child labor (% of ages 5 to 14) 8.3 11.8 25.9 n/a

Mandatory paid maternity leave (days) 120 84 90 0

Rape incidents (per 100,000 citizens)

Note: figures do not take into account rape incidents  

that go unreported to the police.

27.75 1.8 2.1 27.3

HANDOUT 1D
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Analyzing gender equity

PART THREE 

Working with your partner or group, look at the statistics below. Do you see any differences between countries?*

Sources: United Nations Human Development Programme; UN Crime Stats; Guimaraes, K. (2016, May 28). Brazil’s rape culture in numbers.

*Data for Senegal were not available.



OPTIONAL EXTENSION

Use a limited set of the statistics above to design  
an infographic about the need to improve women’s 
quality of life around the world. Use one of the  
following tag lines or develop your own:

We’ve come a long way . . . but we can do better!

Gender equity . . . let’s make it happen!

A quality infographic starts with a compelling story  
or message (in this case a call for gender equity),  
it uses data represented in charts of graphs to  
make a case, it includes a limited amount of text  
to explain the data and communicate the message; 
and it has graphics and design that connect to  
the topic, guide the reader, and grab attention.  

For example:

http://www.ilo.org/gender/Informationresources/ 
WCMS_463094/lang--en/index.htm

http://www.unwomen.org/en/digital-library/multimedia/2015/9/ 
infographic-gender-equality-whereare-we-today

1. Based on the data, which country seems to face the 
most challenges overall? Explain your choice.

2. Which country seems to have the biggest  
differences between men and women with respect  
to the quality of their lives? How do you know?

3. Which variables have the biggest  
differences by gender?

4. Which country do you think has achieved the  
most gender equality? Why? Which country would  
you put in “second place”?

5. Looking at the statistics on reported rapes,  
why do you think all the numbers are pretty low?

a. Do you think the countries with very low  
numbers actually have fewer rapes?

b. What might explain the differences  
you see in the numbers?

6. Looking across the short articles as well as the data, 
what important struggles or challenges do the four  
nations from the film face?

7. What are the common struggles of women in  
particular, across all of these nations?

analyzing gender equity  (continued)
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PART FOUR 

Working with your partner or group, answer the following questions on a separate sheet of paper.


