
LEARNING OBJECTIVES 

Students will be able to cite examples of gender-based violence  
from four countries; identify similarities and differences between them;  

and develop and communicate independent conclusions about the  
relationship between culture and gender-based violence.

CULTURE
       AND the roots of 

gender-based
vIolenCe
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OVERVIEw

KEY CONCEPTS 

culture – the customary beliefs, practices,  
social organization, and material characteristics  
of a racial, religious, or social group

patriarchy – a social system in which power is held 
by men, through cultural norms and customs that 
favor men and withhold opportunity from women

gender-based violence – any harm perpetrated 
against a person’s will that results from power 
inequalities based on gender roles

cultural relativism – the idea that all cultural 
beliefs are equally valid and that truth is relative, 
depending on the cultural environment

Universal Human Rights – the idea that each 
human being is entitled to human rights by virtue 
of being human, regardless of nation, location, lan-
guage, religion, ethnic origin, or any other status

structural violence – when social and economic 
structures or institutions harm people by  
limiting their rights and/or their ability to meet 
their basic needs

labor exploitation – taking unfair advantage of 
unequal power relationships in the workplace

formal sector – economic sector in which jobs 
have normal, scheduled hours, regular wages,  
and are officially recognized and taxed

informal sector – economic sector in which jobs 
and/or work is not officially recognized as employ-
ment; wages are often irregular and not taxed

female genital mutilation – procedures that  
intentionally alter or cause injury to the female 
genital organs for non-medical reasons

institutionalized discrimination – the unjust and 
discriminatory mistreatment of an individual or 
group of individuals by society and its institutions 
as a whole

RESOURCES

• Lesson handouts (4a, 4b, 4c, 4d)
• Lesson Powerpoint

QUESTIONS

How is culture both part of the problem and solution 
with respect to gender-based violence?

Is gender-based violence culturally specific or a global 
epidemic? How do you know?

TAKEAWAYS

Gender-based violence transcends specific cultures  
and religions and is a global epidemic.

Culture has a role in shaping our understanding  
of gender and gender-based violence.

Culture has the power to condemn or justify gender-based  
violence, as to perpetuate it or challenge it.

In this lesson, students compare and contrast examples of gender-based violence across the globe. They will 
reflect on their learning through an art project that explores how culture can be used to change culture.
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tEacher preP

CONTACT US

Have questions or need help with this lesson? 
Write to us at: ceder-soe@umich.edu

COMMON CORE CONNECTIONS

ccss.ela-literacy.rh.11-12.1
Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting 
insights gained from specific details to an under-
standing of the text as a whole.

ccss.ela-literacy.rh.11-12.2
Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary that makes clear the relationships among 
the key details and ideas.

HANDOUTS

4a – Country readings (4)
4b – Country response sheets
4c – Group Analysis worksheet
4d – Group Reflection

DURATION

2 – 3 class periods 

Variable, depending on what  
components you use

Given the sensitive topics in this lesson, revisit the  

Content Advisory in the introduction to the toolkit. 

Preparation of students and staff, as well as commun-

ication with parents as appropriate, is advised.

As with other lessons, teachers can include a trigger warning at the  
beginning of this lesson in case there are students who have witnessed 
or experienced gender-based violence and could potentially find the 
activity stressful or upsetting. Students should also be informed of  
resources they can utilize if they need someone to talk to after the  
lesson, such as a school counselor or peer counseling organization.  
As needed, teachers should take a moment at the beginning of the  
activity to explicitly:

Recognize the potentially sensitive topics and material in the lesson.

Acknowledge that this material may make students emotional,  
and express that they are justified in these emotions.

List available school or local resources that students can utilize.

SUGGESTIONS

Students will work in cooperative groups of three to four students, so it 
can be helpful to organize groups before the lesson in order to save time.

LITTLE STONES EDUCATIONAL TOOLKIT
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LESsoN SequEncE

OPENING ACTIVITY

1   Gather students and re-introduce the topic of gender-based 
violence. Begin a short class discussion by first inviting 

students to reflect on a photo (chosen from several options in 
the links under Step #5 below). Explain to the students that the 
image(s) is connected to the topic of gender-based violence, 
then ask them to study one or all of the images and respond 
in writing with the See-Think-Wonder visible thinking routine: 
What do you See? What do you Think? What do you Wonder? Then 
ask students to share their thinking and notes with a partner, 
also discussing how they think this picture relates to themes of 
gender-based violence. 

Once students have had some time to talk, bring them back 
together and ask different pairs to share their ideas. Explain to 
the students that they will be continuing to explore the issues of 
gender-based violence that were raised by the film Little Stones 
in this lesson, focusing on a few different examples in the coun-
tries profiled in the movie. Explain that their goal is to be able 
to answer the following driving questions:

How is culture both part of the problem and  
solution with respect to gender-based violence?

Is gender-based violence culturally specific or a 
global epidemic? How do you know?

GUIDED INQUIRY

2   Next, students will engage in a reading activity in which 
they first form into “expert groups,” with a few groups 

assigned to focus on each country. In these groups, they will 
read and respond to an article about gender-based violence in 
that nation. Then they will “jigsaw” into an analysis group to 
compare and synthesize information across the four articles. 

Divide the class into groups of three to four students and 
assign each group a country to focus on (Brazil, India, Kenya, or 
Senegal). Try to evenly distribute the groups so that each nation 
is covered by roughly the same amount of groups and students. 
Distribute the appropriate Country readings (4a) and response 
sheets (4b) to each group. If possible, provide each student a 
copy. Direct students to read the article in their groups and 
then discuss each question before writing down any answers. 

Move from group to group monitoring their work. Encour-
age them to talk before they write. Keep your eyes open for any 
groups struggling with the demands of the text. If you notice 
that students are struggling, you can have them ask another 
group for help, or you might choose to model a bit of thinking 
about the text with a Think-Aloud. If helpful, select a chunk of 
text to project and model a Think-Aloud for the whole class to 
help them better understand the thinking you are looking for as 
they read. Allow groups working on the same article to consult 
with each other, but make sure they are not just copying.

INDEPENDENT PRACTICE

3 Once all of the groups are confident in their understanding 
of their articles and have answered the response questions, 

develop new groups with one member from each previous 
group, or one “expert” on each country. Pass out the Group 
Analysis worksheet (4c), one per group. Have each student pres-
ent what they learned and found important about the cultural 
context in their given country to their new group, and then have 
them complete the Group Analysis worksheet as a team. 

To do so, each group will complete comparative analysis 
about the gender-based violence which exists in each country 
and the connections between each and all of the cases using 
the comparative graphic organizer provided. Have the stu-
dents note at least two to three characteristics of gender-based 
violence in each country and then two to three similarities 
between all instances of gender-based violence in the center.
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LESsoN SequEncE  (continued)

4 When they have completed this, have a few groups share 
their thinking about the similarities, and invite other 

groups to support, extend, or respectfully challenge their ideas. 
Then, pass out the Group Reflection handout (4d) and direct 
the groups to study and discuss the statistics on the handout. 
Each group should answer the questions at the bottom of the 
handout in their discussion.

Next, ask each group to share their reactions to the statis-
tics and their thinking about the reflection questions. Again, 
encourage groups to respond to each other’s ideas as they 
also share their own. If there is interest, transition into a class 
discussion about the trends the students see between all of the 
cultural contexts, using questions like the ones below:

What patterns do you see in gender-based  
violence in the countries you learned about?

What differences did you see in the cultural  
practices between the countries?

Is gender-based violence only a problem for  
some cultures? If so, what kinds?

Is culture powerful? If so, in what ways?

How can culture be used as a positive force  
and what would this look like in the world?

REFLECTION

5To end this lesson, invite student groups to model the pos-
itive power of culture to transform gender-based violence 

by having each group create a mural/poster/artwork inspired by 
either Dipti Kulkarni or Luba Lukova (see links below). The art 
can either bring awareness to a current issue of gender-based 
violence or challenge a traditional stereotype, issue or custom 
related to gender-based violence.

As groups complete their individual sections, connect each 
individual piece into a “quilt” of the positive power of culture. 
If you already completed the Graphic Design Workshop after 
the film (p. 119) you can remind students of the basic design 
concepts they explored in that activity. If not, the resources for 
that activity can be pulled forward and used in this lesson with 
the prompt slightly modified.

https://www.lukova.net

http://www.diptiarts.net/my-gallery/woman-rights-and-empowerment

ASSESSMENT

6In the last five minutes of the class period, have students 
complete an Exit Pass, where each student is handed 

a sticky note. On the sticky note, they will write individual 
responses to the question, What is the relationship between cul-
ture and gender-based violence? Use these responses as a way to 
gauge understanding of the concepts covered in the lesson.
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Healthcare inequality is a form of institutional inequality 

that is present in situations where individuals lack equal 

opportunities for quality healthcare or when people from 

different groups do not have an equal opportunity to 

receive quality care. Inequality within the institutional-

ized healthcare system is a large problem in Brazil, and 

it reflects a culture of patriarchy within the society and a 

deep prejudice against women. It is a form of structural 

violence because it can directly harm the health and well-

being of women, and because it is primarily directed at 

women, it is also an example of gender-based violence. 

While women make up two-thirds of public hospital service users in 
Brazil, they are not well served and are often exploited within the health-
care system. Though women are more dependent on the system than 
men, it is structured in a way that does not serve their needs. Brazil’s 
healthcare industry is composed of a public and private sector, or pieces 
which are financed by the government, and pieces which are privately 
owned. The private sector generally has better care, but it is exclusive 
because many individuals cannot afford it, especially women who are 
more likely to earn less, particularly black women. Thus, lower-income 
individuals are forced to use public care which operates under the 
government, and also operates under the government’s legislation. 
Private clinics offer access to services like safe abortions to their wealthy 
clients, even though abortion is illegal in most cases in Brazil. In this 
way, wealth allows citizens to ignore the law, even though it is supposed 
to apply to everyone, and the laws in question affect medical conditions 
unique to women. Many impoverished women in Brazil suffer from dan-
gerous abortion procedures because of their inability to afford private 
care, and this is a significant factor in higher maternal death rates for 
poor women, again especially for black women. 

Much of the institutional gender-based violence within the health-
care system focuses on issues of female health such as childbirth and 
the taboo issue of abortion, as already mentioned. Over half of Brazilian 
women experienced violence from healthcare providers while getting 

References

Parts of passage adapted from: 

Diniz, S. G., D’oliveira, A. F., & Lansky, S. (2012, November). Equity 
and women’s health services for contraception, abortion and 
childbirth in Brazil. Reproductive Health Matters, 20(40), 94-101. 
doi:10.1016/s0968-8080(12)40657-7

Vellos, C. (2017). The current state of gender in Brazil.  
Retrieved from https://www.wilsoncenter.org/blog-post/ 
the-current-state-gender-brazil

KEY CONCEPTS 

social inequality – when the resources, opportu-
nities, and rewards in a society are not distributed 
evenly, and instead are distributed more to peo-
ple who belong to groups with higher status and 
more power, often on the basis of characteristics 
like race, culture, and/or gender

institutional inequality – how this unfairness is  
created and expressed through institutions, like 
court systems, schooling, and organized religions. 
Institutional inequality thus reflects large patterns  
of unequal action.

individual inequality – what happens at smaller 
scales, in interactions between individual people, 
such as when one person harrasses another and 
denies them a safe working environment.

structural violence – when social and economic 
institutions harm people by limiting their rights 
and/or their ability to meet their basic needs

In your groups, read the article below and then discuss each question before writing your answers on the reponse sheets.
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treatment for abortion complications, such as patients being denied 
information, doctors failing to get patient consent, neglecting patients, 
threatening patients, and verbal abuse. A quarter of Brazilian women 
experience violence during childbirth, such as verbal abuse, refusal 
of pain relief, and physical abuse. This violence not only infringes on 
human rights, but is deeply entrenched within the healthcare system, 
and creates huge inequalities in the quality of care received by male 
patients and the quality of care received by female patients. 

Brazil ranks 154th in the world with respect to the number of women 
in the legislative branch of government, so the laws affecting public 
healthcare are primarily being written by men. There is also a patri-
archal culture in which women are seen as second-class citizens, and 
issues of health, particularly around reproduction, are seen as private 
issues over which men have primary authority.
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Brazil: abuse in  
Institutionalized Healthcare  (continued)

Graffiti artist Panmela Castro 
fights for gender equality in 
Brazil through her work. 
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HANDOUT 4B

Brazil:
response worksheet

How is institutional inequality  
different than individual situations  
of inequality?

What cultural norms allow this
inequality to exist within the
healthcare system in Brazil?

What policies or changes could  
be made to eliminate healthcare
inequalities in Brazil?

Once you have read the article and discussed these questions in your group, write your answers below.



A significant form of structural violence confronting 

women in India takes place at the intersection of culture 

and economics through what is called labor exploitation. 

Exploitation describes social relationships in which 

someone, or some institution, unfairly takes advantage 

of unequal power relationships with other people for 

their own benefit. In other words, exploitation occurs 

when someone with more power benefits by taking 

advantage of and using someone with less power. In the 

labor market, this occurs through workplace relation-

ships and the treatment of workers. 

Labor exploitation is a huge problem in India, particularly for women. 
India, like many other nations, is a patriarchal society in which men 
generally have more influence and power, and women are positioned as 
having less value and power. This unequal relationship plays out in all 
aspects of Indian society, but it is especially damaging in the work sec-
tor, both formal and informal. At the societal level, as women are treated 
as second-class citizens, so too are they treated this way at work. Many 
women have to work to support their families, yet they are still expected 
to raise the children and take care of their spouses and in-laws.

Although globalization has brought more international companies to 
India and created more opportunities for employment, including higher 
wages and more chances for women to work and achieve independence, 
it has also contributed to workplace exploitation. There are almost 400 
million workers in India; roughly one-third of these are women, yet 
96% of women are in the informal work sector, working for example in 
agriculture, selling vegetables or crafts, cutting leather for handbags, or 
as domestic workers such as maids and home cooks. These women gen-
erally receive low pay, no job security, little to no workplace protection, 
and no benefits beyond the low pay (Subhalakshmi, 2012). Women in the 
informal sector are also at greater risk of dangerous work conditions; 
work-related stress, illness, and injury; and sexual harassment and rape.

Poverty is widespread in India, so it is necessary for many women to 
work to support their families. Often, informal jobs are the only ones 
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KEY CONCEPTS 

formal sector – economic sector in which jobs 
have normal, scheduled hours, regular wages,  
and are officially recognized and taxed

informal sector – economic sector in which jobs 
and/or work is not officially recognized as employ-
ment; wages are often irregular and not taxed

In your groups, read the article below and then discuss each question before writing your answers on the reponse sheets.
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available to women, especially those with less education. In this infor-
mal sector, women have to work when it is available, so they often work 
long hours, without regular schedules. For example, Mehraj from Little 
Stones was paid only 25 rupees ($.39) once she cut 1000 leather pieces.

Informal workers are often fired without any notice and many times 
do not receive pay for work they have completed. Many women, like 
Mehraj, work in jobs where they get paid per piece 
or item produced, and this causes physical strain 
and mental stress as they constantly try to push 
themselves in order to earn a little more for their 
families. Work-related illnesses and injuries can 
cause job loss as well, and workers often have to 
pay for their own treatment.

However, long hours and low wages are also a 
problem in the formal sector, with women (and 
many men) often working 12-hour days in indus-
tries such as technology and manufacturing.

The developing shoe industry in India provides 
an interesting case study for many of these prob-
lems. In an article for the Reuters Foundation, 
Anuradha Nagaraj (2016) describes the struggles 
and challenges women face working in this 
industry. Nagaraj writes that, “The women, part of 
a global supply chain making high-end shoes, are 
paid less than $0.14 per pair of shoes, which are 
sold in Britain for between $60 and $140 . . . The 
work requires women to sit on the floor, crouched over shoes for long 
hours, repeatedly pulling a needle through tough leather. They suffer 
neck, back and shoulder pain, problems with eyesight and chronic 
headaches, and injuries to their hands and fingers.”

A report on women working in garment factories describes an 
additional problem women face in the workplace: “One in every seven 
women working in the garment industry in the southern Indian city of 
Bengaluru have been raped or forced into a sexual act at work.” (Women 

garment factory workers…, 2016). Sexual harassment and abuse, as well as 
physical abuse and punishment, are daily occurrences for many women 
workers, and poor regulation and law enforcement mean that these 
problems are seldom addressed.

In order to improve women’s access to better working conditions 
and formalized employment, women and girls need improved access to 
quality education. Organizations like the Self-Employed Women’s Asso-
ciation also play an important role by organizing women to collectively 
struggle for better jobs and protections, and also by providing economic 
and training support for women to run their own businesses.

Senior Dance Movement 
Therapy Practitioner  
Mehraj Khatoon performs  
at the Kolkata Sanved  
10th Anniversary  
Celebration in 2014.
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INDiA:
response worksheet

Why do you think the labor
exploitation of women persists
as a serious problem in India?

How does the secondary status  
of women in society relate to labor
exploitation?

Laws and labor rules might not
be enough to stop labor exploitation.
What else do you think should be  
done to prevent it?

Once you have read the article and discussed these questions in your group, write your answers below.



“Gender-based violence remains an area of significant 

concern in Kenya. Historically, both women and chil-

dren have borne the brunt of cultural ideas and practices 

that perpetuate sexual and gender-based violence. Such 

situations affect women and girls in negative ways, and 

impede their ability to contribute to the progress of the 

country. About 45 percent of women between the ages 

of 15–49 have experienced physical or sexual violence. 

Many survivors have limited access to appropriate ser-

vices. For this reason and many others, incidences of 

gender-based violence, against both men and women, 

remain under-reported.” (Gender Based Violence, 2017)

“Throughout Kenya’s history, women have been subjugated to 
consistent rights abuses while shouldering an overwhelming amount 
of responsibilities. A prominent example of this relates to agricul-
ture, which creates over 80 percent of Kenya’s jobs and 60 percent of 
household incomes. Currently, women in Kenya do the vast majority of 
agricultural work and market the majority of food. Yet, they earn only 
a fraction of the income generated and own a nominal percentage of 
assets. Only 29 percent of those working in the formal sector and earn-
ing an official wage throughout the country are women, leaving a huge 
percentage of women to work in the informal sector without any federal 
support. The effect is severe with nearly 40 percent of households run 
solely by women, and, because of a lack of fair income, nearly all these 
homes suffer from poverty or extreme poverty.

Women continue to be educated at an inferior rate to their counter-
parts, increasing their reliance upon men. They are also limited from 
owning, acquiring, and controlling property throughout Kenya, regard-
less of social class, religion, or ethnic group. If women attempt to assert 
property rights over men or in-laws, they are often ostracized by their 
families and communities. This practice of disinheritance seems to be 
on the rise, particularly in areas hit hard by poverty.

Other grave women’s rights abuses continue to be practiced through-
out the country. Examples include wife inheritance, widows ‘inherited’ 

References
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KEY CONCEPTS 

formal sector – economic sector in which jobs 
have normal, scheduled hours, regular wages,  
and are officially recognized and taxed

informal sector – economic sector in which jobs 
and/or work is not officially recognized as employ-
ment; wages are often irregular and not taxed

In your groups, read the article below and then discuss each question before writing your answers on the reponse sheets.
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by male relatives of the deceased husband; and ritual cleansing, the 
requirement of sex with a man of low social standing to ‘cleanse’ a 
widow of her dead husband’s ‘evil spirits.’ These cultural practices 
maintain low self-esteem for women while ignoring the threat of HIV.

One out of every eight adults in rural Kenya and almost one out of 
every five adults in urban areas are infected with HIV. The infection rate 
in girls and young women is exponentially higher than in their male 
counterparts. Since women are predominantly infected by their hus-
bands, they are essentially left to die when their land, home, and assets 
are taken from them by their husband’s family. The cultural norms 
described here affect the majority of women in Kenya; yet the govern-
ment consistently fails to provide resources for the empowerment of 
women.” (Gender equity issues in Kenya, 2016)
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Kenya: economic and  
social Inequality  (continued)

Anna Taylor looks  
at a skirt made by a  
woman in training at the  
James 127 Foundation’s  
tailor training program 
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Kenya:
response worksheet

How have women traditionally been 
treated within Kenyan society?

How does this treatment of women  
harm the entire nation of Kenya?

What policies could be created to
combat harmful cultural practices?

Once you have read the article and discussed these questions in your group, write your answers below.



“It is now widely acknowledged that female genital  

mutilation (FGM) functions as a self-enforcing social  

convention or social norm. In societies where it is prac-

ticed it is a socially upheld behavioral rule. Families and 

individuals uphold the practice because they believe that 

their group or society expects them to do so. Abandon-

ment of the practice requires a process of social change 

that results in new expectations on families.” 

Female genital mutilation is practiced across the globe. Though its 
origins are not clear, the practice is a predecessor to modern religions, 
such as Islam, Christianity and Judaism, yet it is often practiced with reli-
gious justification. Just over 25% of young women in Senegal are victims 
of FGM. “Although the Government has criminalized FGM, it is now likely 
to be done at a younger age and in secret.” (Hernlund and Shell-Duncan, 2007)

Legislation against FGM seems to be ineffective as it is a deeply-rooted 
cultural practice and is correlated with “traditional values, such as the 
respect for elders, which is a cornerstone of many traditional African 
societies” (Country Profile…, 2015). Thus, resistance to FGM or encouragement 
to abandon it, “can be seen as outsiders bringing a subtle form of cultural 
colonialism disguised as development. The state is seen to be corrupted 
by the international community (O’Neill, 2012). This stance allows FGM to 
become a symbol of resistance and thus prevalence remains high” (2015).

However, female genital mutilation is a practice which greatly affects 
the health of women. Normal body parts are removed, which can affect 
urination, menstruation, intercourse, childbirth, mental health, sexual 
health, and cause infection. 

The majority of Senegal’s population is Muslim, however it has been 
noted that within Senegalese culture, “on the surface people are adher-
ents to Islam or Christianity, but their ancestral beliefs are lived daily and 
determine the behavior of people” (Fall, 1997). Thus, though some Muslims 
have justified FGM, the biggest motivator of this practice is cultural tradi-
tion, not actual religious doctrine. This is reflected within data collected 
by 28 Too Many, which notes that FGM is a much more common phe-
nomenon in rural areas than urban. Conventionally, those living in rural 
areas are more steeped in traditional cultural beliefs, and experience less 
of the integration and standardization provided by urban life.
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KEY CONCEPTS 

female genital mutilation – procedures that  
intentionally alter or cause injury to the female 
genital organs for non-medical reasons

How is FGM justified within 
the societies that practice it?
– As a way to bring “cleanliness”  

to female genitalia

– Belief that FGM is proscribed by religion

– As a tool to preserve virginity before marriage

– As a tool to improve marriage prospects  
and insure integration in society

– As a tool to control and remove  
female sexual pleasure

In your groups, read the article below and then discuss each question before writing your answers on the reponse sheets.
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Senegal:
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What is the relationship between  
FGM and religion?

What is the relationship between  
FGM and culture?

How does FGM physically, mentally,  
and emotionally harm women?

How might FGM harm the society  
as a whole?

Once you have read the article and discussed these questions in your group, write your answers below.



Gender-based violence in the United States, as is  

everywhere, is a complex problem with many different 

dimensions. In the U.S. this violence takes many forms 

and has affected millions of women; it is estimated,  

for example, that over 17 million women have been  

the victims of rape or attempted rape since 1998  

(Victims of sexual violence: Statistics, 2016). 

Many believe that this problem persists in part because of the con-
tinued presence of what is termed “rape culture.” Rape culture refers to 
a cultural environment that normalizes, tolerates, or minimizes sexual 
assault and rape. This issue was covered widely in the media after an 
incident that has become known as the Stanford Rape Case. In 2015, 
a college student at Stanford named Brock Turner met a woman at a 
fraternity party. Turner was seen sexually assaulting the woman behind 
a dumpster by two passers-by who stopped him and detained him until 
the police arrived. The woman was unconscious at the time, having 
apparently passed out from drinking too much alcohol. Turner was 
arrested, but later given a very light sentence. The survivor of the assault 
wrote a letter that was read in court and later distributed online. She 
wanted to address Turner’s lack of remorse and excuses and challenge 
the attitude of the sentencing judge. Her letter is excerpted below:

Unfortunately, after reading the defendant’s report, I am severely disap-
pointed and feel that he has failed to exhibit sincere remorse or respon-
sibility for his conduct. I fully respected his right to a trial, but even after 
twelve jurors unanimously convicted him guilty of three felonies, all he 
has admitted to doing is ingesting alcohol. Someone who cannot take full 
accountability for his actions does not deserve a mitigating sentence. It 
is deeply offensive that he would try and dilute rape with a suggestion of 
“promiscuity.” By definition, rape is the absence of promiscuity, rape is 
the absence of consent, and it perturbs me deeply that he can’t even see 
that distinction. 

The probation officer factored in that the defendant is youthful and 
has no prior convictions. In my opinion, he is old enough to know what he 
did was wrong. When you are eighteen in this country you can go to war. 
When you are nineteen, you are old enough to pay the consequences for 
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KEY CONCEPTS 

formal sector – economic sector in which jobs 
have normal, scheduled hours, regular wages,  
and are officially recognized and taxed

informal sector – economic sector in which jobs 
and/or work is not officially recognized as employ-
ment; wages are often irregular and not taxed

In your groups, read the article below and then discuss each question before writing your answers on the reponse sheets.
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attempting to rape someone. He is young, but old enough to know better. 
As this is a first offence I can see where leniency would beckon. On 

the other hand, as a society, we cannot forgive everyone’s first sexual 
assault or digital rape. It doesn’t make sense. The seriousness of rape has 
to be communicated clearly, we should not create a culture that suggests 
we learn that rape is wrong through trial and error. The consequences 
of sexual assault needs to be severe enough that people feel enough fear 
to exercise good judgment even if they are drunk, severe enough to be 
preventative. The probation officer weighed the fact that he has surren-
dered a hard earned swimming scholarship. How fast Brock swims does 
not lessen the severity of what happened to me, and should not lessen the 
severity of his punishment. If a first time offender from an underprivileged 
background was accused of three felonies and displayed no accountability 
for his actions other than drinking, what would his sentence be? The fact 
that Brock was an athlete at a private university should not be seen as 
an entitlement to leniency, but as an opportunity to send a message that 
sexual assault is against the law regardless of social class. (Baker, 2016) 

This particular case brought to light the painful reality that many 
women face when they try to obtain justice after a sexual assault: in 
many cases our society still questions the behavior and values of women 
who are attacked. These attitudes, present even among judges and law
enforcement, complicate legal and policy solutions to the problem.

Beside sexual assault, women in the U.S. are at significant risk of 
what is called intimate partner violence, or domestic violence. Almost 
one-third of all women in the U.S. have been physically abused by some-
one close to them at some time in their life (Izadi, 2014). Rape and domes-
tic violence, however, are not the only forms of gender-based violence 
confronting the US. Gender-based violence in this nation also includes 
problems often associated with less economically-developed nations, 
including human trafficking and female genital mutilation.

Trafficking in this context is “a form of modern-day slavery in which 
traffickers use force, fraud or coercion to control victims for the purpose 
of engaging in commercial sex acts or labor services against his/her will.” 
In 2016, reports of human trafficking in the U.S. increased by over 35% 
and involved over 7,500 cases, of which over 6,000 were female (Cone, 2017).

Female genital mutilation also occurs in diaspora communities orig-
inating from countries where it is traditionally practiced. The Centers 
for Disease Control and Prevention estimated that in 2012 up to 500,000 
girls in the U.S. either were subjected to FGM or at serious risk. A recent 
case in Michigan made national headlines when a doctor was arrested 
for allegedly performing the illegal procedures on two young girls.

Clearly, the United States has work to do as well in the struggle to 
prevent and eliminate gender-based violence, in all its different forms.
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United states: a problem 
with many dImensions (continued)

For More Information 
On the Stanford case, and on  
sexual assault in general

https://www.theatlantic.com/news/archive/2016/06/ 
stanford-sexual-assault-letters/485837

http://www.cnn.com/2016/06/07/opinions/stanford- 
rape-case-letter-robbins/

http://www.nsvrc.org/sites/default/files/publications_nsvrc_fact-
sheet_media-packet_statistics-about-sexual-violence_0.pdf

On human trafficking in the U.S.

http://www.upi.com/Top_News/US/2017/02/05/Report-Human-
trafficking-in-US-rose-357-percent-in-one-year/5571486328579/

http://www.rollingstone.com/politics/news/5-things-you-didnt- 
know-about-human-trafficking-20140819

http://www.vanityfair.com/news/2011/05/sex-trafficking-201105

On the practice of FGM in the U.S.

http://www.motherjones.com/politics/2017/04/genital-cutting- 
indian-doctor-women-khatna

http://www.npr.org/2017/04/24/525441611/writer-recalls- 
undergoing-female-genital-mutilation-in-the-u-s

https://mobile.nytimes.com/2017/06/10/health/genital- 
mutilation-muslim-dawoodi-bohramichigan-case.html
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United States:
response worksheet

How are the different forms of
gender-based violence in the United 
States related to each other?

How does gender-based violence  
harm women on the individual level,
and how does it harm our society  
in general?

What can we change about our  
society and culture that will have  
a positive impact on all different  
types of gender-based violence?

Once you have read the article and discussed these questions in your group, write your answers below.



PART THREE 

In your analysis group, take turns sharing the big ideas from your article, including the answers to your 
questions. As a group, identify two or three unique characteristics about gender-based violence in each 
nation and write those in the space below each country name. Then, in the middle space, identify and 
describe two or three common characteristics of gender-based violence across all of these nations.
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Group AnalySis
worksheet

IndiaBrazil

Kenya Senegal

United States

GLOBAL



PART FOUR 

Study and discuss the statistics below from the National Organization of Women.*
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Group Reflection

In 2005, 1,181 women in the United States were murdered by an  
intimate partner. That’s an average of three women every day.

According to the National Center for Injury Prevention and Control, 
women experience about 4.8 million intimate-partner-related physical 
assaults and rapes every year. Less than 20 percent of battered women 
sought medical treatment following an injury.

According to the National Crime Victimization Survey, which includes 
crimes that were not reported to the police, 232,960 women in the U.S. 
were raped or sexually assaulted in 2006. That’s more than 600 women 
every day.

Young women, low-income women and some minorities are dispropor-
tionately victims of domestic violence and rape.

Women ages 20-24 are at greatest risk of nonfatal domestic violence, 
and women age 24 and under suffer from the highest rates of rape.

The Justice Department estimates that one in five women will experi-
ence rape or attempted rape during their college years, and that less 
than five percent of these rapes will be reported.

Income is also a factor: the poorer the household, the higher the rate 
of domestic violence—with women in the lowest income category 
experiencing more than six times the rate of nonfatal intimate-partner 
violence as compared to women in the highest income category.

When we consider race, we see that African-American women face  
higher rates of domestic violence than white women, and American- 
Indian women are victimized at a rate more than double that of  
women of other races.

As a group, discuss the following question and  
be prepared to share your ideas with the class:

Is gender-based violence truly a  
global problem, or does it only happen 
in places with fewer resources? 

What evidence do you have to  
support your answer? 

*http://now.org/resource/violence-against-women-in-the-united-states-statistic


